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Peer Mediation programs have proven to be helpful in 
supporting (1) efforts to appreciate and respect diversity, 
(2) decrease violence and fighting, (3) reduce name-calling 
and put-downs, (4) increase self-esteem and self-respect 
among students, (5) enable teachers to deal more effectively 
with conflicts, and (6) improve the overall climate of 
schools (Davis & Porter, 1985). Despite these acts, the 
utilization rate in middle schools still remains extremely 
low. 
An experimental research design was used to 
investigate the effects of peer mediation on middle school 
students' conflict resolution skills. A preliminary attempt 
was made to demonstrate the relationship between the groups. 
All of the twenty-six participants were administered a 
Student Questionnaire and the Survey of Conflict Resolution 
Skills. The Student Questionnaire was designed to gather 
demographic information as well as information relating to 
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the participants' families. The Survey of Conflict 
Resolution Skills was designed to gather information about 
the participants' view of conflict and its resolution. 
The analysis of the demographic information revealed 
no significant difference in the two groups: 42.31% of the 
participants were male and 57.69% were females. One hundred 
percent of the participants were African American and 96.15% 
were Baptists. 
The results from the Survey of Conflict Resolution 
Skills revealed difference in twelve of the items. The 
summary scores of the two groups demonstrated that overall 
there was no statistically significant difference at the .05 
level on the pre- and post-test scores of the two groups. 
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The dynamics of our society have drastically changed. 
Those things which were once unacceptable are now acceptable 
and those things which were once traditional are no longer 
traditional. Gone are those traditions that we once 
admired, e.g., self-respect, respect for others, unity, 
loyalty, commitment, and love. The number of single-parent 
and dysfunctional families has increased very rapidly and 
there are large increases in the rates of drug usage, child 
abuse, violent crimes, committed by youth, and the number of 
high school drop-outs. The mortality rate among youth has 
also increased at a very high rate. 
Even though these dysfunctional trends are 
continuing, the nation still hungers for a commitment to 
better social and moral values for its youth. Many would 
argue that the youth of today have been deprived of the 
emotional and moral nurturing that the traditional and 
extended family has always provided. 
Statistics suggest that these dysfunctional trends 
can be directly correlated with the problems encountered by 
persons associated with today's school system. The number 
of violent crimes, committed by youth in or around schools, 
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has increased. In 1940, the major disciplinary concerns for 
teachers were kids talking out of turn, chewing gum, cutting 
into lines, and violating dress codes (Fields, 1993). 
By 1990, there were significant changes in the major 
disciplinary concerns for teachers. Drugs and alcohol 
abuse, rape, robbery, and assaults were major concerns for 
teachers (Fields, 1993). The reasons for these changes have 
been attributed to such sources as dysfunctional families, 
moral decay, the educational system, the government, the 
media, and etc. 
To fulfill the goals of educating students and 
preparing them to function in society, schools now realize 
that they must first be safe. The goals of today's schools 
are to provide an environment in which students can feel 
free of physical and psychological threats and dangers. An 
atmosphere must be created where students feel a sense of 
their own power and worth where they are participating with 
a supportive environment and where there is a free exchange 
and sharing of feelings, information and experience. 
Research suggests that conflict resolution programs 
such as peer mediation can help schools promote positive 
individual behavioral changes and create an environment that 
is safe for learning. 
Statement of the Problem 
With this rising tide in violent crimes, committed by 
youth, came the need to redirect attention from looking only 
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at the problem. It became evident that youth needed 
assistance with developing the necessary skills to 
peacefully and constructively resolve conflicts within 
themselves and with others. Thus, peer mediation or 
conflict resolution was introduced into some school systems. 
Those who study peer mediation generally believe that 
it was developed through Mary Follett's research in the 
1920s. Follett's work was focused "on problem solving as an 
integration of the needs of the bargainers" (Stomfay-Stitz, 
1994). Since that time, mediation has become an essential 
instrument in the American system. If you look around in 
your everyday life, read a newspaper, or look at TV, you 
will observe conflicts. Destructive conflicts occur in 
places where one least expects them and often times the 
innocent observer becomes the person that suffers. 
Destructive conflicts tend to bring out the dark side of 
people. Understanding how mediation functions, in 
facilitating destructive conflicts, is of paramount 
importance if we plan to live in a peaceful and productive 
society. 
In peer mediation, students can resolve conflicts by 
reasoning and brainstorming through their problems and 
developing their own solutions. School-based mediation 
programs teach students the appropriate skills and knowledge 
to deal with anger constructively, communicate feelings 
without using violence and abusive language, think 
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creatively about alternatives solutions, and develop 
positive solutions. 
School-based mediation programs have numerous 
implications and school applications. Current research, on 
school effectiveness, concludes that mediation programs 
create new forms for social interactions in which fighting 
and violence are unacceptable methods of resolving 
differences. In addition, these programs provide climates 
for safe and secure school environments. 
Generally, most mediation programs follow the same 
basic steps. The first step in mediation is to have the 
disputants agree to participate in the program. Next, the 
mediator explains policies concerning the use of drugs, 
carrying of weapons, consumption of alcohol on school 
property or at school events, or any information about 
threats to the safety and well-being of themselves or others 
will be reported to the proper authorities. The mediator 
clearly explains that there will be no interrupting, name 
calling, or physical contacts that could lead to fighting. 
Also, the disputants must agree to try to honestly resolve 
their problems. Next, each disputant freely tells the 
mediator his or her side of the problem. The mediator 
paraphrases what has been said and summarizes the major 
points. The mediator asks clarifying questions if needed 
(Rooks, 1995). 
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After both disputants have told their sides of the 
problem and expressed their feelings, the mediator tries to 
help them see the conflict as a shared problem that must be 
jointly and cooperatively solved. Then, the disputants 
brainstorm ways to resolve the conflict peacefully, 
cooperatively and constructively. Once they have agreed on 
the best solution, they pledge to abide by it. Sometimes, 
when necessary, the solution is put in writing and signed by 
both parties and the mediators (Rooks, 1995). 
Opportunities for peer mediation is normally offered 
to all students. There are certain issues that cannot go 
through the mediation process, e.g., drug incidents, fights 
involving serious injuries, weapon possession, weapon use, 
and conflicts with teachers and other adults. It is 
important to remember that the school administration, in 
most cases, reserves the right to support, prohibit or 
cancel mediation sessions. Peer mediation programs normally 
do not involve long-term assistance. Students needing 
extensive assistance are referred to the school counselor 
(Rook, 1995). 
The mediator effectively uses the referral process in 
mediation. Mediation is offered to students who are 
referred by school personnel and who freely seek mediation. 
Participation in mediation may be mandatory, depending upon 
the nature of the referral and the disciplinary system of 
the school. 
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The effectiveness of peer mediation is largely 
dependent upon the levels of trust that exist between the 
mediator and the disputants. The most effective mediation 
programs are convenient for the students in terms of 
expediency and accessibility. Confidentiality must be 
upheld. Also, mediators should be able to effectively work 
will all types of students. This is why many schools have 
developed peer mediation programs that meet their students' 
needs. The issues, brought before the mediation team, may 
range from playground fist fights to arguments over the 
usage of classroom computers. Also, many disputes stem from 
rumors and gossip, name calling, and boyfriend/girlfriend 
issues (Rooks, 1995). 
Heed for the Study 
Information from books and articles has been used to 
examine peer mediation at the middle school level. After an 
extensive research of materials in the field, the writer 
concluded that there is a significant need for this study. 
There is a real scarcity of information designed for and 
written about middle school students. The major reason for 
this is that, developmentally, middle school students seem 
to be more difficult to work with in the area of problem¬ 
solving and conflict resolution techniques. Hopefully, this 
study will help to fill this gap. In addition, knowledge of 
this technique and successes with its use may greatly reduce 
the frequency of conflicts and may be used by administrators 
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and policy makers in developing their program and policies 
governing student behavior. 
Mediation is a very personal and complex-process. An 
understanding of it will be examined in this study. While 
peer mediation is a relatively new field in education, its 
roots are deep. Since the 1960s educators and peace 
activists have worked hard to help students develop 
alternatives to violence. Also, classroom teachers have 
tried to integrate conflict resolution activities into the 
school day to help students learn peaceful ways to resolve 
conflicts or avoid them. 
Over the past ten years, schools have established 
mediation programs to help students develop alternatives to 
violence. The benefits of these programs are many. In 
schools where students, staff, and parents learned how to 
properly resolve differences, they fostered a cooperative 
school climate that was conducive to learning. 
Research indicates that peer mediation programs help 
support efforts to appreciate and respect diversity, 
decrease violence and fighting, reduce name-calling and put 
downs, decrease the number of suspensions, increase self¬ 
esteem and self-respect among students, enable teachers to 
deal more effectively with conflicts, and improve the 
overall climate of the school (Davis & Porter, 1985). 
Again, the writer thinks this study is needed to investigate 
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the effectiveness of using peer mediation as a conflict 
resolution technique on a group of middle school students. 
The Purpose of the Study 
The phenomenon of conflict will be the main issue 
upon which this research will be focused. The purpose of 
this study will be to help middle school students explore 
the nature of conflicts and to teach these students and have 
them practice conflict resolution skills as they relate to 
their personal lifestyles and interpersonal relationships. 
Conflicts and conflict resolutions are the central 
foci of this study and, therefore, need to be clarified, 
defined, and placed in the proper perspective. It is 
difficult to precisely define conflict and understand what 
is meant by its resolution. Much is written on the subject 
from the perspective of many disciplines, e.g., psychology, 
law, business, etc. The primary goal of constructive 
conflict resolution is to resolve the conflict without 
violence. An atmosphere must be created where the 
disputants feel a sense of their own power and worth where 
they are participating with a supporting environment and 
where there is a free exchange and sharing of feelings, 
information and experiences. 
It is a very crucial task of this research to help 
participants see that conflicts are parts of life that can 
be used constructively as well as destructively. Also, 
another task is to show participants how conflicts can be 
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used as catalysts for personal growth. When reactions to 
conflicts become destructive, adolescents need to understand 
and have the proper skills to deal with the situations. 
This study will be designed to help adolescents 
develop the proper skills to understand conflicts in light 
of facts and their own world experiences. This study will 
attempt to educate the participants so that they might begin 
to make responsible choices in their decision-making. In 
addition, it will help them make constructive conflict 
resolution skills concrete parts of their lives. 
This study will be made to investigate the 
effectiveness of such programs. More specifically, the 
purpose of this study will be to test the following 
hypothesis : 
H0: There will be no statistically 
significant difference between the mean 
pre- and post-test scores of the 
participants of this study. 
Research Questions 
Also, information will be sought to answer the 
following research questions: 
1. Is Peer Mediation an effective conflict 
resolution technique? 
2. Will attitudes about conflicts and its 
resolution differ in the experimental and control group? 
Limitations of the Study 
The following limitations will be recognized in 
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conducting this investigation: 
1. The results will be limited to the students 
participation in this study. 
2. The reader will be cautioned in over 
generalizing the findings of this study. 
Research Assumptions 
The following assumptions will be made in conducting 
this investigation: 
1. The participants will honestly respond to the 
information presented to them. 
2. The essential data needed to complete this 
investigation can be obtained from these participants. 
Definition of Terms 
Some significant terms will be used in this study. 
These terms will have the meanings listed below. 
Arbitration: A dispute resolution methodology in 
which a neutral intermediary convenes the disputing parties, 
hears testimony, receives evidence, and renders a binding 
decision. 
Arbitrator: The neutral intermediary who conducts 
the arbitration hearing and is the decision-maker in the 
dispute. 
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Brainstorm: A group problem-solving technique that 
involves the spontaneous contribution of ideas from all the 
members of the group. 
Conciliation: The process of bringing disputing 
parties to the point where they agree to work out their 
dispute, generally through self-negotiation. 
Conflict: Incompatible needs, drives, wishes, goals, 
or external/internal demands. 
Disputants : One that is engaged in disagreement. 
Dysfunctional: Impaired or abnormal functioning. 
Facilitate : To expedite; to make easy or easier; to 
assist; to help. 
Fact Finding: A process whereby an intermediary 
investigates the issues in dispute and submits a report of 
findings useful in making recommendations, may be non¬ 
binding. 
Interest: Perceived needs, which go into creating a 
"position" for the parties within a dispute. 
Intermediary: A neutral person to a dispute who 
intervenes to help disputants equitably settle a dispute. 
Litigation: The process of legally settling a 
dispute in a secular court or administrative unit according 
to rules, regulations and laws. 
Mediator: The neutral intermediary who conducts the 
mediation process and facilitates interactions of the 
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parties in reaching their own solutions and settlement. The 
mediator has no decision-making authority. 
Negotiation: The process whereby disputants jointly 
work out an agreement between or among themselves. 
Neutral: An impartial position of a stake holder in 
the dispute; who has no interest in the issues in conflicts. 
Peer Mediation: A process by which students help 
their classmates resolve conflicts peacefully and 
constructively. 
Position: A posture or agreement that parties have 
reached after processing all relevant data. 
School Personnel : Individuals employed by a school 
system. 
CHAPTER TWO 
REVIEW OF LITERATURE 
Adolescent Development Theories 
One gets the feeling from research studies that 
educators must take into consideration developmental 
theories in order to truly understand the choices 
adolescents make as they relate to conflicts. The ongoing 
theoretical and empirical work is exciting in the field of 
human development. This is an exceedingly complex field 
partly because of its newness as it relates to conflict 
resolutions and partly because there is still a lack of 
empirical data to substantiate conclusions. This lack of 
data is especially true in regards to longitudinal studies. 
There has not been sufficient time to use research findings 
to test the validity of various hypotheses; and, therefore, 
much of what has been written in this area remains 
unconfirmed. 
In discussing the significance of developmental 
theory, as it relates to conflict resolutions, it is 
important to understand what has been revealed in 
developmental research in the areas of cognitive, moral, and 
psychosocial development as it relates to adolescents and 
conflict resolutions. The origin of human development 
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theory can be generally traced back to Erik Erikson's 
research in psychosocial development. 
There is a general feeling that Erikson's concept of 
development is revealed in his eight stages of life. These 
stages are determined by the drives within the individual 
and the way in which these forces are treated by parents. 
In addition, these stages are viewed as periods of life 
during which the adolescent's capacities for experience 
dictates that they must make major adjustments to social 
environments and the self. Stage five is Erikson's 
designations for adolescence. The main conflict at this 
stage is ego identity vs. ego diffusion. One of the major 
tasks of this developmental phase of adolescence is putting 
together an identity (Erikson, 1950). 
The transition from childhood to adulthood can be 
difficult and complicated for most adolescents. It is 
during this time that the intellect becomes capable of 
formulating philosophies and theories about the way things 
are and the way things should be. This is a difficult time 
for adolescence where lack of self-trust is often 
experienced. In addition to this are the biological changes 
that bring about an awkwardness in behavior. It is also 
important that the adolescent sort out and integrate basic 
values and attitudes. During this period, peer 
relationships are very important and clicks are developed 
among peer groups. Parents lose some of their authority 
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over their adolescent. It is replaced with the loyalty and 
support of peers (Erikson, 1950). 
From the findings of research one sees that 
adolescents cannot be pushed too hard. It takes time, 
space, and freedom. Erikson (1950) suggests that society 
must provide the adolescent with a waiting period. Erikson 
(1950) stresses that the adolescent must experience 
temporary ego diffusion. If adolescents are successful 
during this time, diffusion will give way to integration of 
identity and responsible adulthood. 
As one reviews Jean Piaget's research in cognitive 
development, it is important to understand its meaning. 
Cognitive development refers to how the thought process is 
structured by the intellect so that experiences make sense. 
It is believed that Piaget divided cognitive development 
into four stages, and it is around the age of 12 that stage 
four "formal operations" comes to fruition. In formal 
operations, the adolescent is able to explore all the 
logical solutions to a problem, can imagine things contrary 
to fact, can think realistically about the future, form 
ideals, and grasp metaphors that he or she could not 
comprehend at an earlier stage in life. Formal operational 
thinking no longer needs to be tied to actual deductions 
based solely on observed empirical facts. The ability to 
reason by hypothesis is now possible (Piaget & Inhelder, 
1969) . 
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During adolescence, all intellectual efforts on this 
level tend to expand and intensify on a horizontal plane. 
The youth learns to think beyond the concrete present. They 
form ideas, concepts, and notions about everything from the 
past, through the present, into the future. Interests are 
now focused on broader issues and minute details. The youth 
is able to manipulate ideas without committing to any 
particular one and finds pleasure in doing this. The youth 
is able to find pleasure in this. The youth enjoys playing 
with new concepts and anticipating all the possible outcomes 
in a given situation (Piaget & Inhelder, 1969). 
Lawrence Kohlberg's investigation into moral 
reasoning was directly influenced by Piaget's research. 
Kohlberg's (1980) research suggests that the values that 
adolescents set are partly dependent upon their cognitive 
development. With the ability to do formal operations 
cognitively comes a similar ability to make moral judgments 
by taking into consideration the perspectives of others. In 
interpersonal perspective, the youth begins to "see" other 
persons cognitively. With the development of these 
cognitive abilities, the adolescent is able to find new 
strength and focus on making moral decisions and determining 
what is right in a given situation. During this time, the 
youth is able to determine another person's rights, claims, 
and perspectives in the same manner in which he or she makes 
self j udgments. 
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For Kohlberg (1980), stage three represents the 
conventional way of moral decision making. During this 
stage the "Good-boy" morality of maintaining good relations 
and approval from significant others to avoid disapproval is 
evident. Actions are right only when they conform to the 
expectations of their significant others. These significant 
others normally include peers, family, or institutions of 
society. 
It is most important to realize that moral 
development extends from childhood into adolescence and 
young adulthood, and many individuals never reach the 
highest stages. While moral decisions are formulated on the 
basis of interpersonal constructives, Kohlberg (1980) urges 
that such constructions do not include the perspective of 
society. Stage four of moral reasoning is where a true 
societal perspective comes into fruition. During this 
stage, the youth conforms to avoid censure by legitimate 
authorities. Stage four becomes a possibility in late 
adolescence or high school and beyond. 
Fowler's (1981) research in faith development has 
been greatly influenced by Erikson, Kohlberg, and Piaget. 
Fowler (1981) defines faith as the process by which a person 
orders and makes sense of life. Faith is determined by a 
persons values, loyalties, and commitments. Within his 
stages, early adolescence comes into being in stage three. 
The task at stage three is to synthesize values and 
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information. This stage is closely related to identity 
formulation. During this stage, identity and faith become 
essential as the past and present begin to integrate and the 
future is anticipated. 
While this is an exciting time for youth, they often 
feel that everyone is looking at and judging them which may 
lead to a feeling of an inflated and deflated narcissism of 
feeling of self-doubt. Also, there is the struggle of 
trying to integrate the new world that comes at the youth 
from many directions such as school, peers, culture, and, 
sometimes, religion. At this stage, they are intentionally 
trying to conform to the expectations of their significant 
others while still experimenting. 
The Origin of Conflicts 
Conflicts are not always negative and destructive, 
nor are they unique to people in our society. Susan 
Heitler's (1990) research suggests that conflicts involve 
situations in which seemingly incompatible elements exert 
forces in opposing or divergent directions. These divergent 
elements can and often do evoke tension, but do not 
necessarily cause the hostilities that are normally 
associated with conflicts. The word conflict does not 
simultaneously denote disagreement or fighting. Research 
provides evidence to support the notion that conflicts may 
be silent and unexpressed. Individuals who avoid speaking 
to one another, or who refrain from discussions of sensitive 
19 
issues, may be possibly manifesting signs of conflicts. The 
term conflict only denotes that an element appears to be in 
opposition (Heitler, 1990). 
Sam Leonard (1994) distinguishes a conflict from a 
dispute. He says a conflict is "a dynamic in which 
concerns, needs, interests or positions are opposed to one 
another either by perception or in reality and a dispute is 
a crystallized conflict which offers the possibility of a 
settlement (Leonard, 1994). 
He also classified six types of conflicts as follows: 
1. Substantive Conflicts: Conflicts which involve 
commodities, resources and things. 
2. Psychological Conflict are brought on by intra¬ 
psychic disruptions. An individual may have an emotional 
problem that creates conflicts, often internally and 
externally. 
3. Relationship Conflicts are found in 
interpersonal relationships. 
4. Information Conflicts are created when different 
parties within a system have access to different data. 
5. System Conflicts are created by poor structures, 
whether the structure be a family, organization or 
corporation. A structure can create barriers between 
people, power imbalances or destructive behavioral 
interactions. 
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6. Value Conflicts occur at a fundamental level in 
the way people view the essence of life. The conflict comes 
out of different philosophies, world views and ethics. 
Although the review of literature is repleted with 
different definitions for conflicts, most mediators agree 
with Thomas Crum's (1987) definition of conflict. Thomas 
Crum (1987) believes that conflicts are not or do not have 
to be destructive in nature, but that they can provide 
opportunities for growth and change. He defined conflicts 
as natural, neither positive nor negative. "It just is." 
Conflicts are just interface patterns of energies. Nature 
uses conflicts as its primary motivator for change and 
creation. Also, he believed that the conflict itself isn't 
as important as what a person does when a conflict arises. 
He stresses that conflicts should not be viewed as contests. 
Winning and losing are goals for games, according to Crum 
(1987), but not for conflicts. Learning, growing and 
cooperating are goals for resolving conflicts. Resolving 
conflicts is rarely about who is right. It is about 
acknowledgement and appreciation of differences. Conflicts 
begin within, and as individuals learn how to respect 
others' beliefs system and heighten their perceptions, then 
this society will be able to love more fully and freely 
(Crum, 1987). 
According to Dr. William Glasser, conflicts are 
motivated by needs. Glasser identified four basic 
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psychological needs that contribute to conflicts (Crawford, 
1996): 
1. Belonging: Fulfilled by loving, sharing, 
and cooperating with others. 
2. Power: Fulfilled by achieving, 
accomplishing, and being recognized and 
respected. 
3. Freedom: Fulfilled by making choices. 
4. Fun: Fulfilled by laughing and playing. 
When conflicts arise, individuals are basically faced 
with two decisions: to resolve the conflict or continue the 
conflict. It is important to understand that if one 
continues the conflict no one's psychological needs will be 
satisfied. Psychological needs are the heart of most 
conflicts (Crawford, 1996). 
Reasons for Instituting a School-Based 
Peer Mediation Program 
Research indicates that disciplinary problems have 
been major issues for classrooms and schools for several 
years. Students threaten, fight, tease, and harass each 
other all the time. Conflicts involving race, culture and 
gender differences are increasing. Violent episodes in or 
around school grounds are escalating. Generally, conflicts 
among students and between students and staff occur with 
freguency and consume a large percentage of the school day. 
Behind all of this lies the chilling shift in 
adolescent attitudes, and a sharp drop in respect for life. 
Until recently, schools were largely immune to the violence 
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that has spread throughout American society. Today, more 
than three million crimes a year are committed in or near 
the 85,000 public schools and school violence is a large 
issue across the board (Toch, 1993). The alarming fact 
about violence in schools is that the crimes have become 
more violent and the perpetrators are younger. 
Educators are in the middle of the problems that the 
juvenile justice system has failed to address. Routinely, 
schools are unfairly expected to reform students that are 
serious habitual offenders with problems far beyond the 
expertise of the traditional educator. Schools may address 
these issues in two ways: (1) reactively, school 
administrators can wait until an incident occurs on their 
campus, identify the violators, and mete out appropriate 
discipline; or (2) proactively, administrators can devise 
plans to respond before an incident occurs. Both approaches 
requires the same procedure and resources: dedicated school 
personnel, training, and administrators with at least 
cursory rapport with the local law enforcement community 
(James, 1995). 
Shen's (1997) research suggests that violence in 
schools is on the rise due to the problems in society at 
large. Many schools that were once free from violence are 
now experiencing significantly more violent episodes. Shen 
(1997) suggests that before strategies to prevent and combat 
violence in schools can be developed, schools must identify 
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the nature and severity of the problem and the trends over 
the past years. 
The traditional discipline procedures, e.g., 
expulsion, suspensions, in school and after school 
detention, parent conferences, and scolding are no longer 
effective tools for dealing with today's disciplinary 
problems in schools. These types of traditional 
disciplinary programs reguire adults to monitor students' 
behavior, determine whether the behavior is within the 
bounds of acceptability, and force students to terminate 
inappropriate behavior. Such programs teach students that 
only adults or authority figures are needed to resolve 
conflicts. 
In recent years, schools, governmental agencies, and 
community resources have been called upon to work together 
to stem the rate and magnitude of youth violence. According 
to recent research, the United States has the highest 
incidence of violent crimes committed by youth among all 
nations (American Psychological Association, 1993). 
Nevertheless, many educators believe that this behavior can 
be prevented and unlearned if schools and other agencies 
cooperate in developing more comprehensive violence 
prevention programs. 
In addition to the reasons listed above, a review of 
program descriptions reveals that there are many good 
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reasons for the use of school-based peer mediation programs 
(Davis, Albie & Porter, 1985): 
1. Conflicts are a natural human state often 
accompanying changes in our institutions or personal growth. 
2. More appropriate and effective systems are 
needed to deal with conflicts in school setting than 
expulsion, suspension, court intervention and detention. 
3. The use of peer mediation to resolve school- 
based disputes can result in improved communication between 
and among students, teachers, administrators and parents and 
can, in general, improve the school climate and provide a 
forum for addressing common concerns. 
4. The use of mediation as a conflict resolution 
method can result in a reduction of violence, vandalism, 
chronic school absence and suspensions. 
5. Peer mediation training helps both young people 
and teachers to deepen their understanding about themselves 
and others and it provides them with lifetime dispute 
resolution skills. 
6. Peer mediation training increases students' 
interests in conflict resolution, justice, and the American 
legal system while encouraging a higher level of citizenship 
activity. 
7. Shifting the responsibility for solving 
appropriate school conflicts from adults to young adults and 
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children frees both teachers and administrators to 
concentrate more on teaching than on discipline. 
8. Recognizing that young people are competent to 
participate in the resolution of their own disputes 
encourages student growth and gives students skills, such as 
listening, critical thinking and problem-solving, that are 
basic to all learning. 
9. Peer mediation training, with its emphasis upon 
listening to others' points of view and the peaceful 
resolution of differences, assists in preparing students to 
live in a multicultural world. 
10. Peer mediation provides a system of problem 
solving that is uniquely suited to the personal nature of 
young people's problems and is frequently used by students 
for problems they would not take to parent, teachers or 
principals. 
The American Psychological Association's Commission 
on violence and youth (1993) recommended that schools 
develop coordinated, systematic, developmental and 
culturally appropriate programs for violence prevention 
beginning in the early years and continuing through 
adolescence. Johnson and Johnson's (1994) research supports 
this recommendation. Their study on constructive conflicts 
in schools found that the earlier students were taught how 
to manage conflicts constructively and the more years of 
training, the more likely students were to maintain and use 
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the conflict resolution procedures and skills for the rest 
of their lives (Johnson & Johnson, 1994). 
Kenneth B. Clark's (1993) research is also 
instrumental in the area of conflict resolution. According 
to Clark, only by creating a system where students are 
taught to respect the inalienable dignity of others could 
education become an instrument of nonviolence in its true 
form. To this end, Clark (1993) contends that children must 
be helped to (1) understand from the earliest grades the 
genuine meaning of democracy, (2) realize that one cannot 
keep others down without keeping themselves down, (3) 
internalize social values as more than just words, but as 
positive actions, and (4) understand the importance of 
empathy and respect. 
A national survey by Louis Harris and Associates 
(1993) showed that: 
1. Nearly 1 in 4 students and 1 in 10 teachers said 
that they have been victims of violence on or near school 
property; 
2. The most commonly reported incidents involved 
pushing, shoving, grabbing, slapping, verbal insults, and 
stealing; 
3. Thirteen percent of students said they had 
carried a weapon to school at some time, mostly to "impress 
others and feel important"; 
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4. Six percent of boys and 1% of girls reported 
threatening someone with a knife or gun in or around school; 
5. Five percent of students, and 21% of those 
students with poor grades, said they had threatened a 
teacher in some way; 
6. Male students are twice as likely as female (30% 
to 16%) to be victims of a violent act around school; 
7. Students feel that violent acts result mostly 
from provocation from others, trying to impress friends, and 
jealousy over a boyfriend or girlfriend. 
Jerry Adler (1994) attributed violence in school to 
the change in the American family. According to Adler's 
research, there has been a 200% growth in single parent 
households since the 1970s, from 4 million to 8 million. 
The number of working mothers leaving the home for work each 
morning rose 65% from 10.2 million in the 1970s to 16.8 
million in the 1990s. Married couples with children now 
make up only 26% of U.S. households. An estimated 70% of 
juvenile offenders came from single parent homes. 
Also, Adler (1994) stated that outside influences are 
vital in addressing violence. The average child watches 
8,000 televised murders and 100,000 acts of violence before 
finishing elementary school. Many youth between the ages of 
10 to 17 have seen or know someone who has been shot. The 
estimated number of child abuse victims has increased by 40% 
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between 1985 and 1991 and children under the age of 18 are 
244% more likely to be killed by guns than in 1986. 
Not surprisingly, as the rate of violence rises, so 
do students' fears of becoming victims. As this situation 
intensifies, so do school responses. Many school districts 
and schools are getting tough. Special school programs, 
such as peer mediation, have been developed to address the 
needs of the schools and the students they serve. 
History of Mediation 
The word "mediation" is derived from the Latin words 
"medi or medio", which means "middle". In ancient Rome, a 
job description called for a "mediastnus", which meant "a 
helper standing in the middle of" (Leonard, 1987). 
Early on, mediation was a scientific and mathematical 
term. In chemistry, a substance interjected into the 
chemical process was called a "mediator". In 1425, its 
definition was: the taking half a number out of a whole 
number". By 1542, the Greeks defined mediation as nothing 
else but dividing by two (Leonard, 1987). 
Mediation has a long and varied history in almost all 
cultures of the world. Jewish, Christian, Islamic, Hindu, 
Buddhist, Confucian, and many indigenous cultures all have 
extensive and effective traditions of mediation practice. 
The Jewish community in the biblical times utilized 
mediation in their religious and political practice. In the 
Jewish community, mediation was used to protect cultural 
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identity and ensure that Jews had a formal means of dispute 
resolution. The Jewish traditions of dispute resolution 
were ultimately carried over to emerging Christian 
communities who saw Christ as the supreme mediator. For the 
most part, mediators in other ages and cultures were trained 
informally and they fulfilled their role while maintaining 
other functions and duties (Moore, 1996). 
Research also indicates that mediation can be traced 
back to the labor movements in the 1930s. During this time, 
labor's goals were different from those of management. 
Higher wages and benefits were the major causes of 
conflicts. The two sides normally settled their differences 
and established conditions that were acceptable to both 
sides through a process called collective bargaining (World 
Book. 1994). 
In collective bargaining, union representatives made 
demands and management made counter-offers. Then the two 
sides tried to work out a compromise. If the two sides could 
not settle their differences, mediation was used. If the 
two sides still could not develop an agreement, arbitration 
was used (World Bookr 1994). 
Since the turn of the twentieth century, mediation 
has become formally institutionalized and developed into a 
recognized profession. The modern practice of mediation has 
expanded worldwide, especially in the last twenty-five 
years. This growth has been attributed in part to a wider 
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knowledge of individual human rights and dignity, the 
expansion of aspirations for democratic participation at all 
social and political levels, the belief that the individual 
has the right to participate in and take control of 
decisions affecting their life, and ethic supporting private 
ordering, and in some cases a broader tolerance of diversity 
in all aspects (Moore, 1996). 
History of Peer Mediation in Schools 
There are many sources of current school-based peer 
mediation programs. All have been inspired, to some degree, 
by each other. In the 1960s and 1970s, teachers began 
incorporating dispute resolution lessons into their 
curricula. In the 1980s, Educators for Social 
Responsibility organized a national association to advance 
the independent activities of teachers. Their central 
guestion was, "How can students learn alternative ways of 
dealing with conflicts?" 
At the same time, law-related education was 
increasingly becoming part of social studies education in 
the United States. Law-related educational instructional 
strategies gave students a large role in instruction and 
classroom governance. Early in the 1980s, educators worked 
to increase students' understanding of dispute resolution 
mechanisms in our society and to involve students in 
governance issues in the schools and community. 
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In addition, some research suggests that 
psychoeducators believed that the motivating force for 
behavior change came from providing the kind of setting 
where behavioral changes could occur. Thus, the essential 
steps in changing behavior were to meet the students' need 
for belonging, for being accepted by peers and receiving 
understanding and help from others. In order for change to 
occur, students must feel safe and valued and they must have 
good experiences. Peer pressure, according to most 
psychoeducators, played a major role in the manner in which 
students respond to conflicts. 
Also, research suggests that peer mediation for youth 
originated out of the need to help students that had been 
identified as "at-risk" learn more effective and efficient 
ways to resolve conflicts. The students, who participated 
in the program, were identified as "at-risk" for potentially 
dropping out of school. They come to the program with a 
significantly high level of risk factors and a low level of 
protective factors that one would find in other students 
their age. For example, the high-risk students, as compared 
to typical students, had more negative school experiences, 
great drug involvement, more emotional problems, more 
negative peer pressures, and greater family strains and 
destruction. Also, high-risk students had lower levels of 
personal resources and less social support from significant 
people in their network of friends, family, and school 
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teachers. These high-risk students were not connected with 
the school in a positive and productive way. Thus, many of 
these students did not feel a sense of success and self- 
worth. 
To fulfill the vision that youth of all ages can 
learn to deal constructively with conflicts and live in 
peace with one another, schools began to create environments 
in which: 
♦ Students could feel physically and 
psychologically free from threats and 
dangers and could find opportunities to 
work and learn cooperatively. 
♦ Diversity was respected and celebrated. 
Peer mediation programs recognize all the above and 
that students are assets in helping their classmates resolve 
peer conflicts. Mediators are sometimes referred to as 
"peer counselors" which many researchers feel is an 
inappropriate term because it reinforces the tendency for 
mediators to do more than they are qualified to handle 
(Tanaka & Reid, 1997). The basic premise of peer mediation 
is to allow teens an opportunity to seek assistance from 
their peers. Many students would never seek help from an 
adult. Peers provide students with support. In time, 
students begin to see mediators as positive role models. 
In addition to helping individual students, peer 
mediation programs can help improve the school climate, 
encourage youth leadership and service, establish positive 
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norms for relationships and improve communication (Tonaka & 
Reid, 1997). 
The Three Cs of Safe Schools 
Many schools have adopted what is known as the three 
Cs of safe schools to address the issue of school violence. 
The three Cs—cooperation, conflict resolution, and civic 
values represent a Gestalt approach in which each component 
enhances the other. Cooperation creates a structure in 
which teachers, students, and parents work together towards 
a common goal which is to educate children. Cooperative 
learning ensures that all children are allowed an 
opportunity to engage in meaningful and active learning, 
children are able to establish friendships at all levels, 
and are able to achieve up to their fullest potential. In 
schools with cooperative learning, a strong sense of 
community is developed (Johnson, Johnson, Stevahn & Hodne, 
1997). 
Cooperation can and in many cases does lead to 
conflicts. When conflicts inevitably arise, the skillful 
use of problem-solving negotiations technigue, such as peer 
mediation, help students develop a higher level of 
reasoning; high-quality and novel solutions; and trusting, 
supportive and caring relationships (Johnson, Johnson, 
Stevahn, & Hodne, 1997). 
Both cooperation and constructive conflicts 
resolution are based on a set of values aimed at ensuring 
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harmony. Concern for others, respect for diversity, 
devotion to the common good, and self-respect are values 
that everyone needs. 
To create a safe school, teachers, students, and 
parents must have a set of common goals and values that 
define appropriate behavior. A school cannot safely exist 
if teachers, students, and parents have different value 
systems, and believe only in those things that satisfy their 
own individual interest, or have no values at all (Johnson, 
Johnson, Stevahn & Hodne, 1997). 
In the 1990s many schools are returning to value or 
character education. Character education is an old concept 
that was once used in education to teach respect, common 
courtesy, and good citizenship. In the face of a 
deteriorating social fabric, schools must have an adequate 
theory of what good character is, one which gives them a 
clear idea of their goals. Character must be broadly 
conceived to encompass the cognitive, affective, and 
behavioral aspects of morality. Good character consists of 
knowing the good, desiring the good, and doing the good 
(Lickona, 1993). 
Lickona (1993) describes the cognitive side of 
character to include at least six specific moral qualities: 
awareness of the moral dimensions of the situation at hand, 
knowing moral values and what they require, perspective- 
talking, moral reasoning, thoughtful decision-making, and 
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moral self-knowledge. These powers of rational moral 
thought are required for full moral maturity and citizenship 
in a democratic society. 
Summary 
The problem of violence in the schools lies not only 
in the protection of students, but in the prevention of 
aggressive antisocial behavior. Adolescents are entering 
middle-school with a broader range of experiences than in 
the past. However, middle-school students undergo major 
physical, emotional, social, and cognitive changes. 
Peer mediation programs have numerous school 
applications. Schools with peer mediation programs create a 
new form for social interaction in which fighting and 
violence are unacceptable methods of resolving differences. 
School-based peer mediation programs not only provide 
schools with alternatives to traditional discipline 
practices, but also teach students important life skills. 
Existing research on peer mediation as it related to middle 
school students is very limited, yet promising. 
CHAPTER THREE 
METHODOLOGY 
Experimental research techniques was utilized in this 
study. The students were administered two instruments (the 
questionnaire and the Survey of Conflict Resolution Skills). 
Research commenced on July 7, 1997 and terminated August 1, 
1997. Research methods are detailed below. 
Research Design 
An experimental research design was used in this 
investigation. The effects of peer mediation on middle 
school student's conflict resolution skills enrolled in a 
summer youth program were investigated. 
A questionnaire and pre- and post-test was 
administered to the subjects. 
Setting 
The setting selected for this study was Corinth 
Baptist Church, which is located in Social Circle, Georgia. 
This setting was chosen because of willingness to cooperate 
with the researcher and the convenience of its locale. 
Social Circle is located in Walton County. Walton County 
was created by the Legislative Act of December 15, 1818 out 
of treaty lands acquired from the Cherokee Indians in the 
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same year. It was the 46th county organized in Georgia and 
was named after George Walton, one of Georgia's signers of 
the Declaration of Independence. Walton was a Governor of 
Georgia and a U.S. Senator in the late 1700s. 
Social Circle is located approximately forty-five 
miles east of Atlanta. In 1990, Social Circle's population 
was 2,755. Social Circle is well know for the Blue Willow 
Restaurant which has been featured several times on the 
television program "In the Heat of the Night". 
Subject Pool 
The subject pool for this study consisted of middle 
school students participating in a summer youth program at 
Cornith Baptist Church. 
Sample 
The sample was obtained from the subject pool. The 
sample was randomly selected from the subject pool. 
Additionally, all subjects were willing and available to 
participate at the time of the study. 
Instruments 
A questionnaire was used to gather a range of 
demographic information and a survey was used to collect 
data relative to conflicts and its conflict resolution. 
Pre- and post-tests were given to measure conflict 
resolution levels. 
Instrument Description 
The instruments used for this study consisted of 
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three sections, Sections A through C. Section A contained 
the demographic data; Section B contained information about 
conflict resolution? Section C contained information about 
the pre- and post tests. Each section is described below. 
Section A: Demographics 
This section contained thirteen closed-ended 
questions designed to obtain information which describes the 
background of the subjects. Information such as race, age, 
sex, grade level, parents' martial status, parents' highest 
educational level, religious affiliation, and students 
living arrangements was obtained in this section. 
Section B: Survey of Conflict 
Resolution Skills (SCRS) 
The Survey of Conflict Resolution Skills (SCRS) 
contained twenty closed-ended questions designed to obtain 
information about the survey respondents' view of conflicts 
and its resolution. The questions contained six responses. 
They are: I strongly agree, I agree, I tend to agree, I tend 
to disagree, I disagree, and I strongly disagree. 
Section C: Pre-Test and Post-Test 
Pre- and post-tests were given at the beginning and 
the end of the session to all study subjects. The purpose 
of these tests was to measure conflict resolution levels. 
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Each group was given the same tests and the results were 
compared. 
Procedures 
There were three study periods for this research. 
They included the pre-research period, research period, and 
the post-research period. The procedures are listed below 
in chronological order. 
Pre-Research Period 
Procedure 1 
A meeting was requested so that the principal 
investigator could informally present the proposed study. 
Additionally, questions and/or concerns were addressed. The 
principal investigator obtained permission to conduct this 
study. 
Procedure 2 
A schedule was developed to meet with all the 
subjects participating in this study. 
Research Period 
A four week study was conducted to investigate the 
effectiveness of peer mediation as a conflict resolution 
technique for a group of middle school students 
participating in a summer youth program. All students 
filled out a questionnaire requesting information on 
demographic characteristic and a survey designed to examine 
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their conflict resolution levels. Guarantees of 
confidentiality and anonymity were provided to all subjects. 
The two groups, which were called Group I and Group II, were 
identified. Group I was the experimental group. Group I 
received training in peer mediation technigues, which was 
designed to teach them how to resolve conflicts peacefully 
and constructively. Group II, which was the control group, 
was not given any specific treatment. Both groups were 
administered a pre-test at the beginning of this research. 
Procedure 4 
Group I was taught the steps in peer mediation and 
general problem-solving procedures. Problem-solving 
technigues were presented to the group using the textbook, 
Readv-To-Use Conflict Resolution Activities for Secondary 
Students (Perlstein & Thrall, 1996). Instructions and 
individual attention were provided in both groups. The 
students were assigned homework after each meeting. Of the 
ninety minute sessions, fifteen minutes of that time was 
devoted to review. Techniques were reinforced in helping 
students examine their feelings about conflicts and its 
resolution. Group II which was the control group, did not 
have access to any treatment. 
Procedure 5 
At the end of the session, both groups were given the 
Survey of Conflict Resolution Skills (SCRS). The 
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participants were thanked by the researcher for 
participating in this study. 
Post-Research Period 
Procedure 6 
All data was collected. The study was terminated. 
Data Collection 
All study data was collected by the researcher. 
Data Analysis 
Statistical tests included frequency tabulations, 
t-test and analyses of variance, as indicated in Chapter 
Four. 
Human Subjects Contract 
No human subject contract was needed since no direct 
services were provided to the survey respondents. 
Consequently, there was no potential for harm to survey 
respondents based upon the nature of this research study. 
CHAPTER FOUR 
PRESENTATION AND ANALYSIS OF DATA 
This study was conducted to examine the effectiveness 
of peer mediation as a conflict resolution technique with 
middle school students. A preliminary attempt was made to 
demonstrate the relationship between the groups using 
chi-square since no assumptions were made about the group 
and analysis of variance was used to test for differences 
between the groups. 
Results of this study are detailed below in six 
sections. The first section provides demographic 
information relating to the experimental group. The second 
section provides demographic information about the control 
group. The third section contains information regarding the 
experimental group's pre-test survey responses. The fourth 
section contains information regarding the control group's 
pre-test survey responses. The fifth section contains 
information regarding the experimental group's post-test 
survey responses and the sixth section provides information 
regarding the control group's post-test survey responses. 
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Experimental Group Demographic Data 
This section contained thirteen questions regarding 
demographic information relating to the experimental group. 
This section examines respondents' sex, age, race, family, 
and religion. 
Table 1 contains information about the demographic 
characteristics of the experimental group. 
Control Group Demographic Data 
This section contains demographic information about 
the control group. This section contains 13 questions that 
examine sex, race, age, family, and religion. 
Table 2 contains information about the demographic 
characteristics of the control group. 
Rumina ry 
The analysis of the demographic information revealed 
no significant difference in the two groups. Eleven (or 
42.31%) were males and 15 (or 57.69%) were females. Sixteen 
or (61.54%) were between the ages of 10-13 years and 10 (or 
38.46%) were between the ages of 14-17 years. Twenty-six 
(or 100%) of the participants were African American and 25 
(or 96.15%) were Baptists. The participants' 




EXPERIMENTAL GROUP DEMOGRAPHIC DATA 
Type of Information N % 
Age 
10 - 13 
14 - 17 





Male 4 30.77 








Parents7 Marital Status 
Single 
Married 










Mother's Highest Educational Level 
GED 0 
High school diploma 8 
Some college 3 







Father's Highest Educational Level 
GED 0 
High school diploma 6 
Some college 0 







Present Living Arrangements 
With both parents 6 
With mother 5 
With father 0 








TABLE 1 (continued) 
Type of Information N % 
Reliaious Affiliation 
Baptist 13 100.00 
Catholic 0 0.00 
Presbyterian 0 0.00 
Muslim 0 0.00 
African Methodist 0 0.00 
Other 0 0.00 
Number of Siblings 
None 0 0.00 
One 2 15.38 
Two 3 23.08 
Three 4 30.77 
Four 0 0.00 
Five 1 7.69 
Six 1 7.69 
Other 2 15.38 
Father Employed 
Full-time 10 76.92 
Part-time 1 7.69 
Unemployed 2 15.38 
Other 0 0.00 
Mother Employed 
Full-time 9 69.23 
Part-time 1 7.69 
Unemployed 3 23.08 
Other 0 0.00 
Extra-Curricular Activities 
Basketball 3 23.08 
Baseball 3 23.08 
Tennis 0 0.00 
Reading 4 30.77 
Music 2 15.38 
Drama 0 0.00 
Football 0 0.00 
Other 1 7.69 
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TABLE 2 
CONTROL GROUP DEMOGRAPHIC DATA 
Type of Information N 
Aae 
10 - 13 
14 - 17 





Male 7 53.85 








Parents7 Marital Status 
Single 
Married 










Mother7s Highest Educational Level 
GED 1 
High school diploma 6 
Some college 2 







Father7s Highest Educational Level 
GED 0 
High school diploma 7 
Some college 2 







Present Living Arrangements 
With both parents 3 
With mother 8 
With father 0 








TABLE 2 (continued) 
Type of Information N % 
Reliaious Affiliation 
Baptist 12 92.31 
Catholic 0 0.00 
Presbyterian 0 0.00 
Muslim 0 0.00 
African Methodist 1 7.69 
Other 0 0.00 
Number of Siblings 
None 0 0.00 
One 1 7.69 
Two 5 38.46 
Three 2 15.38 
Four 2 15.38 
Five 0 0.00 
Six 0 0.00 
Other 3 23.08 
Father Employed 
Full-time 9 69.23 
Part-time 1 7.69 
Unemployed 3 23.08 
Other 0 0.00 
Mother Employed 
Full-time 10 76.92 
Part-time 2 15.38 
Unemployed 1 7.69 
Other 0 0.00 
Extra-Curricular Activities 
Basketball 3 23.08 
Baseball 2 15.38 
Tennis 1 7.69 
Reading 1 7.69 
Music 1 7.69 
Drama 1 7.69 
Football 4 30.77 
Other 0 0.00 
Experimental Group Pre-Test Data 
This section contains twenty questions regarding 
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conflicts and its resolution. 
Table 3 contains information on the way the 
experimental group responded to the Survey of Conflict 
Resolution Skills prior to intervention. 
TABLE 3 
EXPERIMENTAL GROUP'S PRE-TEST SURVEY RESPONSES 
Item # Response Categories N % 
1 Strongly Agree 
Agree 
Tend to Agree 















Total 13 100.00 
2 Strongly Agree 
Agree 
Tend to Agree 









Total 13 99.99 
Strongly Agree 
Agree 
Tend to Agree 









Total 13 99.99 
3 
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TABLE 3 (continued) 
Item # Response Categories N % 
4 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
5 Strongly Agree 
Agree 
Tend to Agree 









Total 13 99.99 
6 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
7 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
8 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
50 
TABLE 3 (continued) 
Item # Response Categories N % 
Strongly Agree 2 15.38 
Agree 3 23.08 
Tend to Agree 2 15.38 
Tend to Disagree 2 15.38 
Disagree 2 15.38 
Strongly Disagree _2 15.38 
Total 13 99.99 
Strongly Agree 3 23.08 
Agree 3 23.08 
Tend to Agree 2 15.38 
Tend to Disagree 1 7.69 
Disagree 1 7.69 
Strongly Disagree 3 23.08 
Total 13 100.00 
Strongly Agree 1 7.69 
Agree 0 0.00 
Tend to Agree 2 15.38 
Tend to Disagree 0 0.00 
Disagree 3 23.08 
Strongly Disagree 7 53.85 
Total 13 100.00 
Strongly Agree 3 23.08 
Agree 2 15.39 
Tend to Agree 2 15.38 
Tend to Disagree 0 0.00 
Disagree 1 7.69 
Strongly Disagree _5 38.46 
Total 13 99.99 
Strongly Agree 2 15.38 
Agree 2 15.38 
Tend to Agree 0 0.00 
Tend to Disagree 3 23.08 
Disagree 4 30.77 
Strongly Disagree _2 15.38 






TABLE 3 (continued) 
Item # Response Categories N % 
14 Strongly Agree 
Agree 
Tend to Agree 









Total 13 99.99 
15 Strongly Agree 
Agree 
Tend to Agree 









Total 13 99.99 
16 Strongly Agree 
Agree 
Tend to Agree 









Total 13 100.00 
17 Strongly Agree 
Agree 
Tend to Agree 









Total 13 99.99 
18 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
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TABLE 3 (continued) 
Item # Response Categories N % 
19 Strongly Agree 1 7.69 
Agree 4 30.77 
Tend to Agree 4 30.77 
Tend to Disagree 1 7.69 
Disagree 1 7.69 
Strongly Disagree 2 15.38 
Total 13 99.99 
20 Strongly Agree 1 7.69 
Agree 3 23.08 
Tend to Agree 2 15.38 
Tend to Disagree 1 7.69 
Disagree 2 15.38 
Strongly Disagree 4 30.77 
Total 13 99.99 
Control Group Pre-Test Data 
This section contains twenty questions regarding 
conflict and its resolution. 
Table 4 contains the control group's pre-test 
responses as they relate to conflicts and its resolution. 
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TABLE 4 
CONTROL GROUP'S PRE-TEST SURVEY RESPONSES 
Response Categories N % 
Strongly Agree 2 15.38 
Agree 3 23.08 
Tend to Agree 4 30.77 
Tend to Disagree 2 15.38 
Disagree 0 0.00 
Strongly Disagree _a 15.38 
Total 13 99.99 
Strongly Agree 2 15.38 
Agree 1 7.69 
Tend to Agree 2 15.38 
Tend to Disagree 2 15.38 
Disagree 3 23.08 
Strongly Disagree _5 38.46 
Total 13 99.99 
Strongly Agree 0 0.00 
Agree 1 7.69 
Tend to Agree 2 15.38 
Tend to Disagree 2 15.38 
Disagree 3 23.08 
Strongly Disagree 5 38.46 
Total 13 99.99 
Strongly Agree 0 0.00 
Agree 2 15.38 
Tend to Agree 0 0.00 
Tend to Disagree 3 23.08 
Disagree 0 0.00 
Strongly Disagree _8 61.54 
Total 13 100.00 
Strongly Agree 1 7.69 
Agree 1 7.69 
Tend to Agree 2 15.38 
Tend to Disagree 1 7.69 
Disagree 1 7.69 
Strongly Disagree 7 53.85 
Total 13 99.99 
54 
TABLE 4 (continued) 
Item # Response Categories N % 
Strongly Agree 3 23.08 
Agree 0 0.00 
Tend to Agree 1 7.69 
Tend to Disagree 1 7.69 
Disagree 0 0.00 
Strongly Disagree _8 61.54 
Total 13 100.00 
Strongly Agree 4 30.77 
Agree 3 23.08 
Tend to Agree 0 0.00 
Tend to Disagree 0 0.00 
Disagree 0 0.00 
Strongly Disagree _6 46.15 
Total 13 100.00 
Strongly Agree 4 30.77 
Agree 1 7.69 
Tend to Agree 2 15.38 
Tend to Disagree 0 0.00 
Disagree 2 15.38 
Strongly Disagree _4 30.77 
Total 13 99.99 
Strongly Agree 3 23.08 
Agree 2 15.38 
Tend to Agree 0 0.00 
Tend to Disagree 2 15.38 
Disagree 1 7.69 
Strongly Disagree 5 38.46 
Total 13 99.99 
Strongly Agree 6 46.15 
Agree 2 15.38 
Tend to Agree 1 7.69 
Tend to Disagree 1 7.69 
Disagree 1 7.69 
Strongly Disagree 2 15.38 
Total 13 99.99 
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TABLE 4 (continued) 
Item # Response Categories N % 
16 Strongly Agree 0 0.00 
Agree 1 7.69 
Tend to Agree 3 23.08 
Tend to Disagree 1 7.69 
Disagree 4 30.77 
Strongly Disagree 4 30.77 
Total 13 100.00 
17 Strongly Agree 4 30.77 
Agree 2 15.38 
Tend to Agree 4 30.77 
Tend to Disagree 1 7.69 
Disagree 1 7.69 
Strongly Disagree 1 1.69 
Total 13 99.99 
18 Strongly Agree 6 46.15 
Agree 0 0.00 
Tend to Agree 4 30.77 
Tend to Disagree 1 7.69 
Disagree 0 0.00 
Strongly Disagree _2 15.38 
Total 13 99.99 
19 Strongly Agree 3 23.08 
Agree 2 15.38 
Tend to Agree 4 30.77 
Tend to Disagree 2 15.38 
Disagree 1 7.69 
Strongly Disagree 7.69 
Total 13 99.99 
20 Strongly Agree 2 15.38 
Agree 0 0.00 
Tend to Agree 0 0.00 
Tend to Disagree 3 23.08 
Disagree 3 23.08 
Strongly Disagree  5 38.46 
Total 13 100.00 
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Experimental Group's Post-Test Data 
This section contains information on the experimental 
group's post-test responses. This section contains twenty 
questions regarding conflicts and its resolution. 
Table 5 contains information on the way the 




EXPERIMENTAL GROUP'S POST-TEST SURVEY RESPONSES 
Response Categories N % 
Strongly Agree 7 53.85 
Agree 5 38.46 
Tend to Agree 0 0.00 
Tend to Disagree 1 7.69 
Disagree 0 0.00 
Strongly Disagree _0 0.00 
Total 13 100.00 
Strongly Agree 1 7.69 
Agree 0 0.00 
Tend to Agree 1 7.69 
Tend to Disagree 0 0.00 
Disagree 5 38.46 
Strongly Disagree -6 46.15 
Total 13 99.99 
Strongly Agree 1 7.69 
Agree 0 0.00 
Tend to Agree 1 7.69 
Tend to Disagree 4 30.77 
Disagree 1 7.69 
Strongly Disagree _6 46.15 
Total 13 99.99 
Strongly Agree 1 7.69 
Agree 0 0.00 
Tend to Agree 7 53.85 
Tend to Disagree 5 38.46 
Disagree 0 0.00 
Strongly Disagree _o 0.00 
Total 13 100.00 
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TABLE 5 (continued) 
Response Categories N % 
Strongly Agree 1 7.69 
Agree 0 0.00 
Tend to Agree 0 0.00 
Tend to Disagree 1 7.69 
Disagree 5 38.46 
Strongly Disagree _6 46.15 
Total 13 99.99 
Strongly Agree 1 7.69 
Agree 0 0.00 
Tend to Agree 0 0.00 
Tend to Disagree 0 0.00 
Disagree 6 46.15 
Strongly Disagree _6 46.15 
Total 13 99.99 
Strongly Agree 1 7.69 
Agree 0 0.00 
Tend to Agree 0 0.00 
Tend to Disagree 0 0.00 
Disagree 6 46.15 
Strongly Disagree 6 46.15 
Total 13 99.99 
Strongly Agree 7 53.85 
Agree 5 38.46 
Tend to Agree 1 7.69 
Tend to Disagree 0 0.00 
Disagree 0 0.00 
Strongly Disagree _0 0.00 
Total 13 100.00 
Strongly Agree 1 7.69 
Agree 4 30.77 
Tend to Agree 7 53.85 
Tend to Disagree 0 0.00 
Disagree 0 0.00 
Strongly Disagree 1 7.69 
Total 13 100.00 
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TABLE 5 (continued) 
Item # Response Categories N % 
10 Strongly Agree 1 7.69 
Agree 4 30.77 
Tend to Agree 6 46.15 
Tend to Disagree 1 7.69 
Disagree 0 0.00 
Strongly Disagree _I 7.69 
Total 13 99.99 
11 Strongly Agree 0 0.00 
Agree 0 0.00 
Tend to Agree 0 0.00 
Tend to Disagree 1 7.69 
Disagree 5 38.46 
Strongly Disagree _7 53.85 
Total 13 100.00 
12 Strongly Agree 1 7.69 
Agree 0 0.00 
Tend to Agree 12 92.31 
Tend to Disagree 0 0.00 
Disagree 0 0.00 
Strongly Disagree _0 0.00 
Total 13 100.00 
13 Strongly Agree 0 0.00 
Agree 4 30.77 
Tend to Agree 7 53.85 
Tend to Disagree 1 7.69 
Disagree 1 7.69 
Strongly Disagree 1 7.69 
Total 13 100.00 
14 Strongly Agree 0 0.00 
Agree 1 7.69 
Tend to Agree 6 46.15 
Tend to Disagree 2 15.38 
Disagree 4 30.77 
Strongly Disagree 0 0.00 
Total 13 99.99 
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TABLE 5 (continued) 
Item # Response Categories N % 
20 Strongly Agree 0 0.00 
Agree 0 0.00 
Tend to Agree 2 15.38 
Tend to Disagree 10 76.92 
Disagree 0 0.00 
Strongly Disagree 1 7.69 
Total 13 99.99 
Control GrouD's Post-Test Data 
This section contains twenty questions about 
conflicts and its resolution. Table 6 contains the control 
group's post-test responses to conflict and its resolution. 
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TABLE 6 
CONTROL GROUP'S POST-TEST SURVEY RESPONSES 
Item # Response Categories N % 
1 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
2 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
3 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
4 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
5 Strongly Agree 
Agree 
Tend to Agree 















Total 13 100.00 
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TABLE 6 (continued) 
Item # Response Categories N % 
6 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
7 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
8 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
9 Strongly Agree 
Agree 
Tend to Agree 















Total 13 99.99 
10 Strongly Agree 
Agree 
Tend to Agree 















Total 13 100.00 
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TABLE 6 (continued) 
Item # Response Categories N % 
16 Strongly Agree 1 7.69 
Agree 3 23.08 
Tend to Agree 2 15.38 
Tend to Disagree 1 7.69 
Disagree 2 15.38 
Strongly Disagree 4 30.77 
Total 13 99.99 
17 Strongly Agree 2 15.38 
Agree 5 38.46 
Tend to Agree 1 7.69 
Tend to Disagree 2 15.38 
Disagree 1 7.69 
Strongly Disagree _2 15.38 
Total 13 99.99 
18 Strongly Agree 4 30.77 
Agree 4 30.77 
Tend to Agree 4 30.77 
Tend to Disagree 0 0.00 
Disagree 0 0.00 
Strongly Disagree _1 7.69 
Total 13 100.00 
19 Strongly Agree 4 30.77 
Agree 3 23.08 
Tend to Agree 3 23.08 
Tend to Disagree 0 0.00 
Disagree 1 7.69 
Strongly Disagree _2 15.38 
Total 13 100.00 
20 Strongly Agree 0 0.00 
Agree 2 15.38 
Tend to Agree 1 7.69 
Tend to Disagree 0 0.00 
Disagree 7 53.85 
Strongly Disagree 3 23.08 
Total 13 100.00 
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Summar-v 
The survey results revealed differences in items 
number 1, 2, 4, 7, 8, 9, 12, 13, 15, 16, 18, and 20. The 
summary scores of the two groups demonstrated that overall 
there was no statistically significant difference at the .05 
level on the pre- and post-test scores of the two groups. 
However, the researcher feels that it is important to note 
its closeness. The F-Ratio = 2.6587 and F-Probability = 
.0588. 
CHAPTER FIVE 
SUMMARY OF FINDINGS, CONCLUSIONS, DISCUSSION, 
IMPLICATIONS, AND RECOMMENDATIONS 
The intent of this study was to examine the 
effectiveness of peer mediation as a conflict resolution 
technique with a group of middle school students. The 
survey respondents were of particular interest to this 
researcher due to the lack of information available 
regarding conflict resolution as it relates to middle school 
students. 
Summary of Findings 
The survey results from this study are summarized in 
the following section. 
The survey results from the Survey of Conflict 
Resolution Skills revealed differences in items number 1, 2, 
4, 7, 8, 9, 12, 13, 15, 16, 18 and 20. Although the summary 
scores of the two groups demonstrated no statistically 
significant difference at the .05 level, the results 
indicated a slight improvement when pre-test and post-test 
scores of the experimental group were compared. The 
researcher exercises extreme caution in not over 




Conflict and its resolution is an excellent issue for 
middle schools to explore. Adolescence is the time of life 
when conflicts are most profound. The transition from 
childhood to adulthood brings insecurity, instability and 
confusion for most youth. Therefore, early interventions, 
such as peer mediation, must be taught if society expects 
youth to be able to confront conflicts peacefully and 
constructively. Society at large will benefit from the 
increased use of such programs. 
To combat violence among youth it is important to 
approach conflicts with respect and in a positive manner if 
youth are to learn the proper skills to resolve conflicts 
within themselves and with others. Peer mediation teaches 
youth to view conflict resolution as a shared process where 
both parties' feelings must be taken into consideration. 
Research suggests that youth must understand that conflicts 
are natural, normal, and a continuing part of life before 
they can learn to resolve conflicts peacefully and 
constructively. To approach conflicts in a negative manner 
would only be destructive and continue the violent trend 
among youth that we see in today's society. Hopefully, this 
research will give youth the confidence and skills to 
confront conflicts in a positive way. 
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Discussion 
The purpose of this study was to examine: (1) the 
phenomenon of conflicts, (2) to help middle school students 
explore the nature of conflicts, and (3) to teach these 
students and have them practice conflict resolution skills 
as they relate to their personal lifestyles and 
interpersonal relationships. The Survey of Conflict 
Resolution Skills was the instrument used to measure the 
participants7 perception of conflicts and its resolution. 
The study was of particular interest to the researcher due 
to (1) the lack of information available as it relates to 
adolescent and conflict resolution, and (2) the large number 
of middle school students that seem to exhibit an inability 
to resolve conflicts peacefully and constructively. 
Although the summary scores of the two groups 
demonstrated that overall there was no statistically 
significant difference, some of the limitations of the study 
were that gender differences, economic factors, cultural 
diversity, and geographic location were not considered. The 
scores did, however, reflects slight improvement after 
students received peer mediation training. This improvement 
may suggest that some of the participants7 perception of 
conflicts and its resolution changed positively. These 
changes may be attributed to the participants7 perception of 
the researcher, the researchers7 conflict resolution style, 
and the way the peer mediation training was conducted. The 
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participants' perfect attendance during this study may also 
suggest that their exposure to peer mediation training was 
positive. 
The ability to resolve conflicts effectively and 
without violence is central to the peaceful expression of 
human rights. Society at large views peaceful conflict 
resolution as the responsibility of all law-abiding 
citizens. 
In an effort to teach students to appreciate and 
respect diversity, decrease violence and fighting, reduce 
name-calling and put-downs, reduce retention, decrease 
disciplinary problems, increase self-esteem and enable 
teachers to deal more effectively with conflicts, middle 
schools must try to create a climate where children can 
learn to live in civil association with one another by 
incorporating such programs as peer mediation. Peer 
mediation programs prepare students to assume their future 
roles as parents, community members, and productive members 
of the workforce. Peer mediation is essential in the middle 
school environment because it not only teaches problem¬ 
solving skills but it also helps students to respect and 
deal with others on a daily basis as equals. Peer mediation 
also teaches students how to disagree properly and provides 
middle schools with an alternative to traditional discipline 
programs which in most cases are ineffective. 
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To help increase positive behavior and decrease 
negative behavior, middle schools must provide all students 
with the proper skills to resolve conflicts. Middle schools 
can be the leading force in reducing the rate of violence 
among our youth. 
Research Implications 
Although the survey results did not demonstrate a 
statistically significant difference, this researcher feels 
that peer mediation training at the middle school level is 
important in providing positive changes as they relate to 
conflict and its resolution. Research reveals that the use 
of school-based peer mediation programs helps youth deepen 
their understanding about themselves and others, it provides 
them with lifetime dispute resolution skills and encourages 
higher levels of citizenship. Peer mediation programs can 
also improve communication, school climate and provide a 
forum for addressing common concerns. Implementing peer 
mediation programs are extremely complex and requires a 
considerable amount of energy and time because its success 
is largely dependent upon the support of the faculty, staff, 
and the student body. The energy and time invested in 
mediation training eventually will pay off when students 
begin to resolve their own conflicts without the 
intervention of adults and without violence. 
73 
Recommendations for Counselors 
In an effort to decrease violence among youth, 
students need to be taught how to manage conflicts 
peacefully and constructively. Generally, most counselors 
have the basic skills necessary to help students learn 
peaceful conflict resolution. À growing number of 
counselors recognize the wide applications of teaching 
students peer mediation. 
Peer mediation offers counselors a unique opportunity 
to help students learn the skills necessary to create a safe 
and harmonious school environment. Also it is important to 
note that counselors must continue to stay abreast of the 
latest trends as they relate to positive conflict 
resolution. They must network with other professionals in 
the field in an effort to build a strong resource and 
support base. 
Recommendation for Future Research 
This study has provided an examination of the 
effectiveness of peer mediation as a conflict resolution 
technique. Future research should be expanded to include an 
analysis of social and economic circumstances which in many 
cases place some youth more at risk for violent or 
self-destructive behavior. 
Finally, to provide comprehensive identification of 
strengths and weaknesses of peer mediation programs further 
research is needed. Research should also address economic 
factors, geographical location, cultural and gender issues 
that relate to middle school students' perception of 





Please read and answer each question carefully. Circle the 
alphabet that represents the best choice. DO NOT SIGN THE 
QUESTIONNAIRE. 
Thank you for your cooperation. 
1. Your age? 
a. 10 - 13 
b. 14 - 17 
c. 18 - over 




a. 6 c. 




a. African American 
b. White 
c. Other 
5. Your parents' marital status is? 
a. Single c. 
b. Married d. 
Divorced or separated 
Widowed 
6. Mother's highest educational level achieved? 
a. GED 
b. High school diploma 
c. Some college 




7. Father's highest educational level achieved? 
a. GED 
b. High school diploma 
c. Some college 
d. College graduate 
e. Other 
8. Your present living arrangements? 
a. Live with both parents 
b. Live with mother 
c. Live with father 
d. Live with another family member 
e. Other  





e. African Methodist 
f. Other  




































SURVEY OF CONFLICT RESOLUTION SKILLS 
Directions : 
Listed below are some statements about conflicts. These are 
a matter of opinion with no "right" or "wrong" answers. 
Please answer the questions honestly. DO NOT PUT YOUR NAMES 
ON THIS SURVEY. 
For each item, circle 1 for strongly agree, 6 for strongly 
disagree and 2, 3, 4, 5 for other degrees of agreement or 
disagreement. Circle only ONE number for each item. 
RESPONSES 
1. I strongly agree 4. I tend to disagree 
2. I agree 5. I disagree 
3. I tend to agree 6. I strongly disagree 
1. In a conflict, the feelings of 
the other person are just as 
important as my own. 
2. Physical fighting relieves 
tension and is the most 




1 2 3 4 5 6 
1 2 3 4 5 6 
3. The most important part of a 
conflict is winning. 
4. Conflicts are good. 
1 2 3 4 5 6 
1 2 3 4 5 6 
5. Violence can be an acceptable way 
to resolve a conflict. 
1 2 3 4 5 6 
6. I often let people use me in a 123456 
conflict so that they can get 
what they want. 
7. I often feel helpless when a 123456 





8. The best way to resolve a 
conflict with a friend is to try 
to meet each other's needs in the 
conflict and work hard at making 
the relationship work. 
9. Real friends rarely argue with 
each other. 
10. Real friends rarely fight 
(physical) with each other. 
11. I have never experienced a 
conflict in my life. 
12. I try to get my way when I am in 
a conflict with another person. 
13. Most of the time the best way to 
resolve a conflict is just to 
ignore or avoid it. 
14. I often find it difficult to 
express feelings when I am 
involved in a conflict with 
another person. 
15. It is clear in most conflicts who 
is "right". 
16. Your parents never argue. 
17. Physical fighting is not an 
acceptable way to resolve 
conflicts in your house. 
18. Conflicts are bad. 
19. Conflicts are a natural part of 
life. 

















4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
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